
KEEP ING  AN  ONL INE  STUDENT  COHORT  ACT IVELY  ENGAGED  HAS

PROVED  CHALLENG ING  FOR  MOST  UN IVERS IT I ES .  L INC  EDUCAT ION

SHARES  HOW  I T  HAS  USED  1 -1  ACADEMIC  ASS ISTANCE  TO  DR IVE

STUDENT  ENGAGEMENT  LEAD ING  TO  BETTER  RETENT ION  AND

OUTCOMES  FOR  I TS  PARTNER  UN IVERS IT I ES .

CHANGING ONLINE LEARNING
BEHAVIOUR THROUGH ONE-TO-ONE
ACADEMIC ASSISTANCE

Wi th  ~10  mi l l i on  on l i ne  l e a rne r s  g loba l l y  and  a  300%

i n c r ease  ove r  t he  l a s t  decade ,  on l i ne  l e a rn i ng  i s  t he

b igges t  t r end  i n  h ighe r  educa t i on  t ha t  un i ve r s i t i e s

need  t o  adap t  so  t hey  can  de l i ve r  mean ing fu l  s tuden t

ou tcomes  and  comp le t i on  r a t e s .  
 
I t  i s  a  we l l  acknow ledged  and  r e sea r ched  f a c t  t ha t  t he

l eve l  o f  ac t i ve  s tuden t  engagemen t  wi th  t he i r  l e a rn i ng

t a sk s  i s  d i r ec t l y  p ropo r t i ona l  t o  academ ic  ou tcomes .

(Rodge r s ,   2008 ;   S t r ydom  &  Men t z ,   2010 ) .  Bu t  ac t i ve

s tuden t  engagemen t  needs  f o rma t i ve  commun ica t i on

w i t h  academ ic  s t a f f ,  and  f ee l i ng  l eg i t ima ted  and

suppo r t ed  by  t he  un i ve r s i t y ’ s  l e a rn i ng  commun i t i e s

(Coa tes ,  2007 ) .  
 
Bu t  how  does  one  p romo te  such  i n t e r ac t i on  amongs t

on l i ne  l e a rne r s  when  t he i r  schedu l e s  o f t en  don ’ t

ma tch  ava i l ab l e  t e ache r  hou r s  o r  even  wi th  t hose  o f

t he i r  pee r s?  Can  1 -1  academ ic  engagemen t  be

l eve r aged  t o  “ac t i v a t e ”  on l i ne  l e a rne r s  and  imp rove

re t en t i on  o r  ou tcomes?

PREMISE

L INC  Educa t i on  ana l y sed  t he  l e a rn i ng  behav iou r  o f

ove r  1500  on l i ne  pos t  g radua te  s tuden t s  ac ros s

sub j ec t s  and  un i ve r s i t i e s .  3  b road  t ypes  o f  l e a rne r s

we re  i den t i f i ed  based  on  t he i r  cou r se  engagemen t

pa t t e rn s  ( see  g raph i c ) .

UNDERSTANDING  STUDENT  BEHAV IOUR

Engagemen t  was  measu red  by  s tuden t ' s  pa r t i c i pa t i on

i n  synch ronous  modes  such  as  web ina r s  as  we l l  as

LMS  usage  i n c l ud ing  f o r um  pa r t i c i pa t i on .
 
Unsu rp r i s i ng l y  "Av id "  l e a rne r s  had  t he  bes t  r e su l t s

w i t h  v i r t ua l l y  no  unp l anned  wi thd rawa l s  whe reas  t he

"Pass i ve "  l e a rne r s  had  3x  h ighe r  p robab i l i t y  o f

w i t hd r aw ing  o r  f a i l i ng .  
 
Pass i ve  l e a rne r s  have  mu l t i p l e  r ea sons  f o r  no t

pa r t i c i pa t i ng  i n  synch ronous  o r  i n t e r ac t i ve  l e a rn i ng

avenues  ava i l ab l e  t o  t hem :

Web ina r s /  d rop  i n  ses s i ons :  Unsu i t ab l e  schedu l e  o r

l ea rn i ng  f o rma t  

D i scuss i on  f o r ums :  Fea r  o f  be ing  j udged ,  t oo  many

pos t s ,  t ime l i nes s  and  r e l i ab i l i t y  o f  i n f o rma t i on

D i r ec t  ema i l s  t o  t e ache r :  Unsu re  o f  t e ache r

ava i l ab i l i t y ,  t ime l i nes s  o f  r e sponses ,  f o rma t

l im i t a t i ons  
 
Ve r y  o f t en ,  by  t he  t ime  on l i ne  educa to r s  i den t i f y  such

d i sengaged  s tuden t s  i t  i s  a l r eady  t oo  l a t e  and  t he

s tuden t  ends  up  wi thd raw ing  o r  academ ic  r e su l t s  a re

unsa l vageab l e .  
 
The  cha l l enge ,  t he r e fo r e ,  i s  t o  p reemp t  and  ac t i v a t e

t h i s  l a r ge  and  pass i ve  g roup  o f  “Pass i ve  Lea rne r s ”  i n

o rde r  t o  up l i f t  t he  ove ra l l  ou tcomes  and  r e t en t i on  r a t e

i n  on l i ne  cou r ses .

A  DIFFERENT  APPROACH

I t  i s  c l ea r  t ha t  un i ve r s i t i e s  need  t o  be  l e a rne r  o r i en t ed ,

p roac t i ve  and  pe r sona l i s ed  t o  change  t h i s  behav iou r .

L INC  Educa t i on  pa r t ne red  wi th  4  un i ve r s i t i e s  t o  o f f e r

an  i nd i v i dua l i s ed ,  1 -1  academ ic  ass i s t ance  p rog ram  t o

each  s tuden t .  Th i s  was  done  e i t he r  t h rough  t he  un i t ’ s

on l i ne  f a c i l i t a t o r  o r  t h rough  a  coach ,  who  was

qua l i f i ed  sub j ec t  mat t e r  expe r t  a l i gned  t o  t he

p re sc r i bed  con ten t ,  work i ng  as  an  ex t ens i on  o f  t he

un i t  t e am .  
 
Wi th  t h i s  suppo r t ,  s tuden t s  go t  open  access  t o  a

sub j ec t  expe r t  who  cou ld  c l a r i f y  concep t s ,  g i ve

gu idance  on  ass i gnmen t s  and  r e v i ew  d ra f t s  ahead  o f

t ime .  The  ses s i ons  were  t e l ephon i c  and  cou ld  be

se tup  wi th i n  t he  same  day ,  o f t en  wi th i n  an  hou r .

Add i t i ona l l y ,  L INC  used  t echno logy -based  ana l y t i c s  t o

i den t i f y  pass i ve  s tuden t s  who  were  t hen  p roac t i ve l y

engaged  by  t he i r  f a c i l i t a t o r  o r  coach .

Interactive 
Sessions

LMS Usage

TYPES  OF  ONL INE  LEARNERS

>90%

1.5x

~25%

1.2x

None

0.9x

AV ID

LEARNERS

( <15% )

INTERMITTENT  

LEARNERS

 ( ~25% )

PASS IVE  LEARNERS

 ( ~60% )

Completion >95% ~85% <60%

Source: Analysis of 1500 online learners supported by LINC Education



Numerous  s tud i e s  and  bes t  p rac t i ce s  advoca te  t ha t

i nc r eas i ng  s tuden t  engagemen t  wi th  t he  cou r se  and

teache r s  has  a  d i r ec t  impac t  on  imp rov i ng  r e t en t i on

and  ou tcomes  amongs t  on l i ne  l e a rne r s .  Howeve r ,  t he

va r i ed  l e a rn i ng  hab i t s  o f  on l i ne  s tuden t s  make  i t

e x t r eme l y  ha rd  f o r  un i ve r s i t i e s  t o  f a c i l i t a t e  t h i s .  Wi th

L INC ’ s  suppo r t ,  un i ve r s i t i e s  a re  ab l e  t o  o f f e r

p roac t i ve ,  p romp t ,  1 -1  academ ic  ass i s t ance  t o

s t uden t s  l e ad ing  t o  quan t i f i ab l e  imp rovemen t  i n

ou t comes .

As  a  r e su l t ,  s tuden t s  cou ld  now  ava i l  academ ic

as s i s t ance  wh ich  was :

Pe r sona l i s ed :  1 -1  sa f e  space  f o r  r e l e van t  and

ta i l o r ed  d i scuss i ons

P romp t :  Qu ick  t o  r e spond ,  even  l a t e  i n  t he  even ing

o r  on  weekends

P roac t i ve :  P reemp ted  pass i ve  o r  a t - r i s k  s tuden t s ,

who  hes i t a t e  t o  engage

The  impac t  o f  t h i s  se r v i ce  was  bes t  obse r ved  i n  t he

l ea rn i ng  behav iou r  o f  Pass i ve  Lea rne r s .  More  t han

60%  o f  t h i s  g roup  embraced  1 -1  academ ic  ass i s t ance

and  used  i t  as  t he i r  p r ima r y  sou rce  f o r  cou r se

engagemen t .  They  spoke  f o r  15 -20  min  a lmos t  eve r y

week  wi th  t he i r  f a c i l i t a t o r  o r  coach  wh ich  was

supp lemen ted  by  ongo ing  ema i l  exchanges .  Some

“ I n t e rm i t t en t ”  l e a rne r s  a l so  p re f e r r ed  t he  1 -1

ass i s t ance  and  t oge the r  t h i s  g roup  was  c l a s s i f i ed  as

“1 -1  Dependen t  Lea rne r s ” .  I t  was  i n t e r e s t i ng  t o  no te

tha t  a lmos t  a l l  “Av id ”  l e a rne r s  used  t h i s  ass i s t ance

heav i l y  i n  add i t i on  t o  o the r  sou rces  o f  synch ronous

suppo r t  (See  Graph i c ) .

QUANT IFY ING  BEHAV IOURAL  CHANGE

1 -1  Dependen t  l e a rne r s  demons t r a t ed  s i gn i f i c an t l y

be t t e r  academ ic  ou tcomes  and  sa t i s f ac t i on  (See

G raph i c ) :

Comp le t i on  Ra te :  1 :1  Dependen t  Lea rne r s  had  a

~85%  comp le t i on  r a t e  vs  <60%  f o r  o the r  s tuden t s

(excep t  Av id  Lea rne r s )
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Re fe r ences :
Coa te s ,  H .  (2006 ) .  S tuden t  Engagemen t  i n  Campus -based  and  On l i ne  Educa t i on

h t t p : / /www .cqu . eb l i b . com .e zp ro x y . cqu . edu . au /EBLWeb /pa t r on /

Rodge r s ,  T .  (2008 ) .  S tuden t  engagemen t  i n  t h e  e - l e a r n i ng  p roces s  and   t h e  impac t

on  t h e i r  g r ades .  I n t e r na t i ona l  Jou rna l  o f  Cybe r  Soc i e t y  and  Educa t i on .  1  (2 )  143 -

156

S t r ydom ,  F .  Kuh ,  G .  &  Men t z ,  M.  (2010 ) .  Enhanc i ng  succes s  i n  Sou th  A f r i c a ' s

h i ghe r   educa t i on :   measu r i ng   s t uden t   engagemen t .  Ac t a  Academ ia ,  42   (1 )  259 -

278 .

S t r ydom ,   J .   F .   &   Men t z ,   M.   (2010 ) .   Focus i ng   t h e   s t uden t   expe r i ence   on

succes s  t h r ough  s t uden t  engagemen t .  Counc i l  on  H ighe r  Educa t i on ,

P r e t o r i a . Thomas ,   L .

FOR ENQUIRIES RELATED TO OUR SERVICES - 

CONTACT@LINCEDUCATION.COM

LINC EDUCATION SERVICES PTE LTD

Grades :  1 -1  Dependen t  Lea rne r s  were

d i sp ropo r t i ona te l y  more  Pass  and  Cred i t  s tuden t s

sugges t i ng  t he  pos i t i v e  impac t  o f  1 -1  ass i s t ance  on

lowe r  pe r f o rm ing  s tuden t s .

Feedback :  S tuden t s  exp res sed  h igh  l e ve l s  o f

sa t i s f ac t i on  ( ~4 .5 /5 )  wi th  t he  h ighes t  r a t i ngs

r ece i ved  f r om  1 -1  Dependen t  Lea rne r s
 
Of  t he  1500  on l i ne  s tuden t s  suppo r t ed  by  L INC ,  90%

used  1 -1  academ ic  ass i s t ance  wi th  60%  us i ng  i t  nea r l y

each  week ;  l e s s  t han  15%  o f  t he  s tuden t s  wi thd rew

be fo re  census  da te  vs  i ndus t r y  s t anda rd  o f  20 -25%

“I honestly would not

have continued without

the support from my

coach. His advice was so

helpful and he explained

things that I otherwise

would have given up on.

Responsive & available"

- Online PG Student

(1-1 Dependent Learner)

Overall
Completions

IMPACT  OF  1 -1  ACADEMIC  ASS ISTANCE  ON

STUDENT  SEGMENTS  AND  OUTCOMES  
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